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_Learningdesignwith OIKODOMOS Workspaces

These Guidelines are concerned with the use of
OIKODOMOSWorkspaces. Theirpurposeis to introducethe
pedagogicmodel of OIKODOMOSto teachers in order to
help them designingnewlearningactivitiesandparticipating
in the on-goingones.
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TheOIKODOMOSpedagogicmodel ischaracterizedby:

1. Its flexible learning structure
2. Its blended learning approach

In the following pages we introduce these two
characteristics, which are essential to design the learning
processes.

Guidelinesfor teachers1_
_PEDAGOGIC MODEL



1. Thepedagogicmodel: learningstructure

The pedagogic model underlying the learning environment
OIKODOMOSWorkspacesisbasedon this structure:

LearningWorskpace

LearningActivity LearningActivity LearningActivity

LearningTasks LearningTasks LearningTasks LearningTasks



The pedagogic model underlying the learning environment
OIKODOMOSWorkspacesisbasedon this structure:

LearningWorskpace

LearningActivity LearningActivity LearningActivity

LearningTasks LearningTasks LearningTasks LearningTasks

A LearningWorkspaceis the learningspacesharedby a groupof teacherswho want to design
andimplementsomesharedprocessesof learningon a theme(e.g.ȰProximityȱɊ

1. Thepedagogicmodel: learningstructure



The pedagogic model underlying the learning environment
OIKODOMOSWorkspacesisbasedon this structure:

LearningActivity LearningActivity LearningActivity

LearningTasks LearningTasks LearningTasks LearningTasks

A Learning Activity is a well-defined stage in the processof learning, for instance,Ȱ3ÉÔÅ
ÁÎÁÌÙÓÉÓȱȟȰ!ÎÁÌÙÓÉÓofÐÒÅÃÅÄÅÎÔÓȱȟȣ..

LearningWorskpace

1. Thepedagogicmodel: learningstructure



The pedagogic model underlying the learning environment
OIKODOMOSWorkspacesisbasedon this structure:

LearningTasks LearningTasks LearningTasks LearningTasks

A LearningTaskisanassignmentgivento studentswithin the contextof aLearningActivity, for
example,Ȱ6ÉÓÕÁÌanalysisof theÓÉÔÅȱȟȰ3ÔÕÄÙÉÎÇasetof ÃÏÎÃÅÐÔÓȱȟȣ..

LearningWorskpace

LearningActivity LearningActivity LearningActivity

1. Thepedagogicmodel: learningstructure



The pedagogic model underlying the learning environment
OIKODOMOSWorkspacesisbasedon this structure:

A Deliverable(e.g. studentwork) is the resultof aLearningTask

LearningWorskpace

LearningActivity LearningActivity LearningActivity

LearningTasks LearningTasks LearningTasks LearningTasks

Deliverables

1. Thepedagogicmodel: learningstructure



LearningWORKSPACE

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

Learning ACTIVITIES

TASK

TASK TASK

TASK TASK TASK TASK

Tasks can be single or 
grouped in sequences. 
Sequenced tasks can be 
constrained to a single 
Learning Activity or cut 
across several of them. 

This learning structure 
is flexible and neutral 
enough as to support 
different types of 
activities ɀfrom the 
collaborative 
development of a 
project to course 
assignmentsɀwhich 
can be carried out by 
students working 
individually or in 
groups, and by schools 
working independently 
or in collaboration with 
others. 

Thisisanotherwayto representthe structureof the pedagogicmodel

1. Thepedagogicmodel: learningstructure



TIPS : TIPS: TIPS: TIPS: TIPS : TIPS: TIPS : TIPS : TIPS : TIPS  

TIPS : TIPS: TIPS: TIPS: TIPS : TIPS: TIPS : TIPS : TIPS : TIPS  

-To begin the learning design in OIKODOMOS Workspaces, 
teachers from different schools need to agree on a theme 
which they want to develop (e.g. Ȱ,ÉÆÅÌÏÎÇ Ä×ÅÌÌÉÎÇȱɊ during 
a certain period of time ɉÁ ×ÅÅËȟ Á ÍÏÎÔÈȟ Á ÓÅÍÅÓÔÅÒȟ ȣɊ ɀ
not necessarily coincident with the academic timetable. 

- Once a group of teachers have agreed to work on a common 
topic, one of them can open a Workspace.  

-> you can use the Forum in www.oikodomos.org to propose 
themes, exchange ideas and get in contact with other teachers

-> you need first to be a registered user to access Workspaces. A 
login can be obtained at support@oikodomos.org



1. Thepedagogicmodel: blendedlearning

An important characteristic of this pedagogic model is its
blended learning approach, that is, the integration of onlineand
offline learningactivitiesin the virtual campus.

Thisintegration conveysa reconceptualizationof the learning: in
the OIKODOMOS virtual campus there are no well-defined
coursesbut open learning processesconnecting one learning
space(a course, a seminar, a designstudio) to another (a task in
the virtual campus).



DesignStudio

OIKODOMOS Virtual campusParticipatingInstitutions CAMPUSES

SEMESTER ACTIVITIES

Seminar

Design Studio

Seminar

Seminar

Design Studio

1. Thepedagogicmodel: blendedlearning

At the start, eachschoolhas its own curriculawith its own ȰÌÏÃÁÌȱÃÏÕÒÓÅÓ(seminars, design
studios) andtimetables.



DesignStudio

OIKODOMOS Virtual campusParticipatingInstitutions CAMPUSES

SEMESTER ACTIVITIES

Seminar

Design Studio

Seminar

Seminar

Design Studio

1. Thepedagogicmodel: blendedlearning

Besides, participating schoolscan agreeto carry out one ore more joint activities -physically,
for examplea joint workshophostedin oneof the institutions.

JOINT WORKSHOP  



DesignStudio

OIKODOMOS Virtual campusParticipatingInstitutions CAMPUSES

JOINT WORKSHOP  
TASK TASK

SEMESTER ACTIVITIES

Seminar

Design Studio

Seminar

Seminar

Design Studio

TASK

1. Thepedagogicmodel: blendedlearning

Someof the work canbe done within their respectivecourses, while other work canbe done
collaborativelyin the virtual campus.



DesignStudio

OIKODOMOS Virtual campusParticipatingInstitutions CAMPUSES

JOINT WORKSHOP  
TASK TASK

SEMESTER ACTIVITIES

Seminar

Design Studio

Seminar

Seminar

Design Studio

TASK

1. Thepedagogicmodel: blendedlearning

In the virtual campus,work canbedoneby teamsof studentsfrom different institutions



DesignStudio

OIKODOMOS Virtual campusParticipatingInstitutions CAMPUSES

JOINT WORKSHOP  
TASK TASK

SEMESTER ACTIVITIES

Seminar

Design Studio

Seminar

Seminar

Design Studio

TASK

1. Thepedagogicmodel: blendedlearning

Thework donein the virtual campuscaninformsthe localcourses



1. Thepedagogicmodel: blendedlearning

Thisblendedlearningapproachfulfills adoublepurpose:

1. It enables participating institutions to keep their own
academicprogram

2. It facilitates the design and implementation of learning
activitiesin collaboration



1. Thepedagogicmodel: blendedlearning

Thedesignof a learningprocessrequires:

1. Creating the learning structure (Learning Workspace,
LearningActivitiesandLearningTasks)

2. Defining the online and offline (a course,a joint workshop)
learningspaces.

3. Mappingthe learning activities to the learning spaces.

In the following pagesweshowexamplesof this mapping.



1. Thepedagogicmodel: blendedlearning

LearningWORKSPACE

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

Learning ACTIVITIES

TASK

TASK TASK

TASK TASK TASK TASK

LearningActivities LearningSpaces

On the right side, the activities of a LearningWorkspacehavebeenstructuredarounda joint
workshopin three stages(Pre-Workshop, Workshop, and Post- Workshop) to be carriedout in
oneacademicyear.

PRE-WORKSHOP

WORKSHOP

POST- WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011



1. Thepedagogicmodel: blendedlearning

LearningWORKSPACE

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

Learning ACTIVITIES

TASK

TASK TASK

TASK TASK TASK TASK

LearningActivities LearningSpaces

Mappingof the learningactivitiesand learningspaces: some learningactivitieswill be carried
out in the Pre-Workshop stage, as preparation for the work to be done later in the joint
workshop.

PRE-WORKSHOP

WORKSHOP

POST- WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011



1. Thepedagogicmodel: blendedlearning

LearningWORKSPACE

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

Learning ACTIVITIES

TASK

TASK

TASK TASK TASK TASK

TASK

LearningActivities LearningSpaces

Mapping of the learning activities and learning spaces: some learning activities will be done
duringthe joint workshop.

PRE-WORKSHOP

WORKSHOP

POST- WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011



1. Thepedagogicmodel: blendedlearning

LearningWORKSPACE

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

LearningActivities

Task sequence

Task Task Task Task

Task Task Task Task

Learning ACTIVITIES

TASK

TASK TASK

TASK TASK TASK TASK

LearningActivities LearningSpaces

Mappingof the learningactivitiesand learningspaces: some learningactivitieswill be done in
the Post-Workshopstage.

PRE-WORKSHOP

WORKSHOP

POST- WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011



In these three Learning 
Workspaces, Learning 
Activities were 
structured in three 
stages:

-Pre-Workshop, 
activities to prepare 
students and teachers 
for the work to be done 
in the joint workshop

-Workshop, activities 
done by students and 
teachers working 
physically together in 
the joint workshop

- Post- workshop, 
activities carried out  
locally, following the 
work done in the 
workshop.

In each stage, the 
learning activities were 
carried out both in local 
courses and seminars 
as well as in the 
OIKODOMOS Virtual 
Campus.

1. Thepedagogicmodel: blendedlearning
LearningWORKSPACE:

άEffectivehousingέ
LearningWORKSPACE:

άHousingfor diversityέ
LearningWORKSPACE:           

άLifelongdwellingέ

PRE-WORKSHOP

WORKSHOP

POST- WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

PRE-WORKSHOP

WORKSHOP

POST- WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

PRE-WORKSHOP

POST- WORKSHOP

12/2010

01/2011

02/2011

03/2011

Theseare examplesof the different implementationsof the learning spacesin past learning
workspaces.

WORKSHOP



TIPS : TIPS: TIPS: TIPS: TIPS : TIPS: TIPS : TIPS : TIPS : TIPS  

TIPS : TIPS: TIPS: TIPS: TIPS : TIPS: TIPS : TIPS : TIPS : TIPS  

-In the OIKODOMOS Virtual Campus, learning is mediated as 
a process through which some inputs ɀstudy themes, 
assignments, references and readingsɀgive rise to associated 
outputs ɀÓÔÕÄÅÎÔ ×ÏÒËÓȟ ÃÏÍÍÅÎÔÓ ÏÎ ÏÔÈÅÒÓȭ ×ÏÒËÓȟ ÐÅÅÒ 
and teacher evaluationsɀ.

-The sequences of tasks (or assignments) evolve in an open-
ended manner as the learning process progresses. They can 
be carried out in a synchronous or asynchronous manner. 

-The temporal structure of the virtual campus will have 
meeting points with that of an academic program but does 
not necessarily have to coincide with it (e.g. semester, 
quarter).



Guidelinesfor teachers1_
_APPLICATION CASE

After we have introduced the basic principles of the
OIKODOMOS pedagogic model, we will now show an
application case based on the Learning Workspace
ȰProximityȱȟcarriedout duringthe academicyear2010-2011.

Werecommendyou to searchfor the WorkspaceȰProximityȱ
in the home pageof www.oikodomos.org/workspaces,and
exploreits contentsasyoureadthe following pages.



Thefollowing sectionisstructuredin fiveSTEPS:

STEP1 Designingthe learning process:
definingthe themeof study

STEP2 Designingthe learning process:
creatingthe learningactivities

STEP3 Designingthe learning process:
creatingthe learningtasks

STEP4 Implementing the learning process:
submittingÓÔÕÄÅÎÔÓȭworks

STEP5 EvaluatingÓÔÕÄÅÎÔÓȭworks:
learningoutcomes



4ÈÅ ÔÈÅÍÅ  Ȱ0ÒÏØÉÍÉÔÙȱ 
can be addressed:

-Locally, at the courses 
and seminars in the 
participant institutions, 
in multiple forms: as a 
concrete assignment 
(e.g. analyzing the 
concept), as a theme 
for a whole design 
studiioȟȣȢ

-Jointly, in the  Istanbul 
workshop where all 
participants come 
together to work during 
one week

- Collaboratively, in the 
shared learning 
activities at the Virtual 
Campus

STEP 1  Designingthe learningprocess: definingthe themeof study

ThetopicȰ(ÏÕÓÉÎÇand0ÒÏØÉÍÉÔÙȱisformulatedandagreedby participatingteachers.



The spatiotemporal 
distribution of the 
learning spaces can be 
organized in various 
forms, depending on 
ÔÈÅ ÐÁÒÔÎÅÒÓȭ ÁÖÁÉÌÁÂÉÌÉÔÙ 
to meet one or several 
times during the 
academic period.

In some cases, it might 
be appropriate to begin 
the learning process 
with a joint workshop, 
and to carry out later on 
shared learning 
activities on the virtual 
campus.

PRE-

WORKSHOP

ISTANBUL

WORKSHOP

POST-

WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011

LearningWORKSPACE

STEP 1  Designingthe learningprocess: definingthe learningspaces

Learningspacesarestructuredin threestages: Pre-Workshop,WorkshopandPost-Workshop. A
one-weekjoint workshoptakesplacein Istanbul.



After registering, the 
learning design will 
take place in 
Workspaces.

There can be many 
Workspaces activated 
at the same time.

One partner institution 
could be participating in 
multiple Learning 
Workspaces during the 
same period.

HANDS-ON: Registeringin Workspaces

Registereduserscan log in WorkspacesSystemAdminto create the LearningWorkspace. To
register: support@oikodomos.org



Once the Workspace is 
created, other 
registered teachers can 
contribute to configure 
it and even change the 
original descriptions.

HANDS-ON: Creatingthe LearningWorkspace

In OIKODOMOSWorkspaces(System Admin), the teacher acting as initiator of the group
createsanddefinesthe themeof the WorkspaceȰ0ÒÏØÉÍÉÔÙȱ



The user information is 
introduced only once in 
System Admin. Once 
users are registered, 
they can participate in 
future Workspaces 
without introducing 
their data again.

Both teachers and 
students can be 
participants in different 
Workspaces, 
simultaneously.

HANDS-ON : Creatingthe LearningWorkspace

Registered teachers can now enter their students, and organize them in groups. In
OIKODOMOS,studentscanonlywork underthe supervisionof a tutor.



STEP2 Designingthe learningprocess: creatingthe learningactivities

The group of teachers involved in the WorkspaceȰ0ÒÏØÉÍÉÔÙȱcollaboratively create the
structureof learningactivities.

LearningWORKSPACE: Housingand ProximityLearningWORKSPACE: Proximity

LA 21 : DEFINING PROXIMITY

This learning activity will start rom the idea that urban space is based on models of proximity: on a 
small scale, as well as on a bigger scale. Nevertheless, we should ask ourselves: what does proximity 

refer to?

LA 22: EXPLORING PROXIMITIES:_ HOUSING AND URBAN CONTEXT

LA 27: IMPLEMENTING PROXIMITIES_SOCIAL CONTEXT

LA 24: DESIGNING PROXIMITIES_ARCHITECTURAL STRATEGIES

é

LA 25: DISCUSSING PROXIMITIES



In the Virtual Campus, 
the temporal dimension 
of the learning activities 
is not determined by 
the courses or 
academic programs of 
each university but by 
the sequencing of the 
on-site and on-line 
activities. 

PRE-

WORKSHOP

ISTANBUL

WORKSHOP

POST-

WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011

STEP2 Designingthe learningprocess: definingthe learningspaces

The spatiotemporaldistribution of learning spacesis planned in three stages: Pre-workshop,
WorkshopandPost-workshoptaking placealongoneacademicyear.

LearningWORKSPACE: Housingand ProximityLearningWORKSPACE: Proximity

LA 21 : DEFINING PROXIMITY

This learning activity will start rom the idea that urban space is based on models of proximity: on a 
small scale, as well as on a bigger scale. Nevertheless, we should ask ourselves: what does proximity 

refer to?

LA 22: EXPLORING PROXIMITIES:_ HOUSING AND URBAN CONTEXT

LA 27: IMPLEMENTING PROXIMITIES_SOCIAL CONTEXT

LA 24: DESIGNING PROXIMITIES_ARCHITECTURAL STRATEGIES

é

LA 25: DISCUSSING PROXIMITIES



The learning activities 
have an existence of 
their own: they become 
more or less active as 
more tasks are defined 
and works submitted; 
they move from the 
virtual to the physical, 
depending on the 
sequence of courses 
and workshops which 
are set up; and finally, 
they come to an end as 
learners complete their 
inputs to the process

PRE-

WORKSHOP

ISTANBUL

WORKSHOP

POST-

WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011

STEP2 Designingthe learningprocess: mappinglearningactivitiesand spaces

Thelearningactivitiesaremappedto the learningspaces.

LearningWORKSPACE: Housingand ProximityLearningWORKSPACE: Proximity

LA 21 : DEFINING PROXIMITY

This learning activity will start rom the idea that urban space is based on models of proximity: on a 
small scale, as well as on a bigger scale. Nevertheless, we should ask ourselves: what does proximity 

refer to?

LA 22: EXPLORING PROXIMITIES:_ HOUSING AND URBAN CONTEXT

LA 27: IMPLEMENTING PROXIMITIES_SOCIAL CONTEXT

LA 24: DESIGNING PROXIMITIES_ARCHITECTURAL STRATEGIES

é

LA 25: DISCUSSING PROXIMITIES



TIPS : TIPS: TIPS: TIPS: TIPS : TIPS: TIPS : TIPS : TIPS : TIPS  

TIPS : TIPS: TIPS: TIPS: TIPS : TIPS: TIPS : TIPS : TIPS : TIPS  

-Creating the structure of learning activities is more 
challenging than agreeing on a theme of study.

- We recommend you to take the design of the learning 
activity structure both as a top-down and a bottom-up 
process. It is a good idea to start with a basic structure, 
dividing the learning process in some major blocks, for 
ÉÎÓÔÁÎÃÅȡ Ȱ!ÎÁÌÙÓÉÓ ÏÆ ÔÈÅ ÓÉÔÅȱȠ Ȱ3ÃÈÅÍÁÔÉÃ $ÅÓÉÇÎȱȠ 
Ȱ$ÅÓÉÇÎ 0ÒÏÐÏÓÁÌȱȠ ÁÎÄ Ȱ&ÉÎÁÌ ÐÒÅÓÅÎÔÁÔÉÏÎȱȢ

- Then, once this basic structure has been agreed upon, it 
can be modified along the process by adding, removing   
and renaming learning activities.



Learning Activities are 
described in 
OIKODOMOS 
Workspaces (System 
Admin).

System Admin contains 
the repository or 
Learning Activities 
which then can be used 
in many Workspaces.

Therefore, please 
describe the learning 
activity in generic 
terms. When you 
inserted in the Learning 
Workspace you will be 
able to personalize it 
and adapt it to the 
theme of study.

HANDS-ON: Creatingthe LearningActivities

A LearningActivity is constructedin severalsteps. To start with you only needto nameit and
defineit.



Assigning keywords to 
the learning activities 
facilitates searching for 
information in the 
Workspaces. A keyword 
is a tag that the teacher 
associates to the 
learning activity, such 
ÁÓ ȰÓÕÂÕÒÂÁÎ ÈÏÕÓÉÎÇȱȟ 
ȰÍÕÌÔÉÇÅÎÅÒÁÔÉÏÎÁÌ 
Ä×ÅÌÌÉÎÇȱȟ ÅÔÃȢ

HANDS-ON: Creatingthe LearningActivities

Next,weassignKeywordsto the LearningActivity,ȣȣ..



Learning outcomes are 
the descriptions of the 
skills and competences 
that the student will 
acquire carrying out the 
learning activity, 
following the Bologna 
model.

HANDS-ON: Creatingthe LearningActivities

ȣand Learning Outcomes. After this, the construction process of a Learning Activity is
completed. It hasbeenstored in the repositoryin the SystemAdmin and it canbe later usedin
different LearningWorkspaces.



PRE-

WORKSHOP

ISTANBUL

WORKSHOP

POST-

WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011

STEP2 Designingthe learningprocess: creatingthe learningtasks

LA 21 : DEFINING PROXIMITY

TASK 1: 

PARTNER 1 UNDERSTANDING PROXIMITY. 

TASK 5: 

PARTNER 3 WHAT IS PROXIMITY?

TASK 6:

PARTNER 1 EXPLORE RELATIONSHIP BETWEEN PROXIMITY AND HOUSING

LA 22: EXPLORING PROXIMITIES:_ HOUSING AND URBAN CONTEXT

TASK 3: 

PARTNER 1 COMMENT AND EVALUATE MAPPING

TASK 4:

PARTNER 2 MAPPING PROXIMITY: LINDEN

TASK 7: 

PARTNER 3 MAPPING THE PROXIMITY: BRATISLAVA SUBURBS

LA 27: IMPLEMENTING PROXIMITIES_SOCIAL CONTEXT

TASK 2:

PARTNER 2 METHODS OF PARTICIPATION

TASK 12:

PARTNER 1 WHAT IS SOCIAL COHESION?

LA 24: DESIGNING PROXIMITIES_ARCHITECTURAL STRATEGIES

LA 25: DISCUSSING PROXIMITIES

A taskcan bedescribed
in a waythat can be
carriedout onlyby the
studentsunderthe
supervisionof the
teacher, and/or by other
groups, separatelyor in 
collaboration.

Thetasksaremappedto the learningspaces. WhileLearningActivitiesareagreedby a groupof
teachers,a taskis typicallycreatedby oneteacher.



At the moment of 
creating the task, it is 
possible to assign to it 
the predecessor and 
successor tasks to 
insert it in a sequence.

The creation of the 
sequence can also be 
done later on, after the 
task has been created.

HANDS-ON: CreatingTasks

Creatinga taskrequiresaname,adescription,startingandenddates.



Resources can be 
assigned to different 
levels: to a task, to a 
learning activity and to 
the whole  workspace.

HANDS-ON: CreatingTasks

Resources(readings,references,links)cancomplementthe descriptionof the task.



Even though there is no 
standard form to 
describe a task in detail, 
it is a good practice to 
share a similar format  
and structure including:

-Name 
- Description
-Objectives
- Presentation format
- Deadline
- References
-Advices

HANDS-ON: CreatingTasks

An important resourceis the detaileddescriptionof the task.



PRE-

WORKSHOP

ISTANBUL

WORKSHOP

POST-

WORKSHOP

09/2010

10/2010

11/2010

12/2010

01/2011

02/2011

03/2011

04/2011

05/2011

06/2011

07/2011

STEP 3 Designingthe learningprocess: connectinglearningtasks

LA 21 : DEFINING PROXIMITY

TASK 1: 

PARTNER 1 UNDERSTANDING PROXIMITY. 

TASK 5: 

PARTNER 3 WHAT IS PROXIMITY?

TASK 6:

PARTNER 1 EXPLORE RELATIONSHIP BETWEEN PROXIMITY AND HOUSING

LA 22: EXPLORING PROXIMITIES:_ HOUSING AND URBAN CONTEXT

TASK 3: 

PARTNER 1 COMMENT AND EVALUATE MAPPING

TASK 4:

PARTNER 2 MAPPING PROXIMITY: LINDEN

TASK 7: 

PARTNER 3 MAPPING THE PROXIMITY: BRATISLAVA SUBURBS

LA 27: IMPLEMENTING PROXIMITIES_SOCIAL CONTEXT

TASK 2:

PARTNER 2 METHODS OF PARTICIPATION

TASK 12:

PARTNER 1 WHAT IS SOCIAL COHESION?

LA 24: DESIGNING PROXIMITIES_ARCHITECTURAL STRATEGIES

LA 25: DISCUSSING PROXIMITIES

It is up to the 
participating teachers 
to discover the 
potential links between 
tasks to integrate them 
in their learning 
process.

The interlinking of tasks 
is one of the most 
powerful tools to create 
collaborations between 
teachers and students 
from the participating 
institutions. It is also a 
useful to integrate 
different subject 
matters and courses in 
a shared learning 
process.

Theinput/output 
relationshipsbetween
taskscan becomefairly
complexto visualizeas 
the numberof tasks
and participants
increase.

Along the learningprocess,the outputsproducedby onetaskcanbecomean input for another.
In this example,the resultsof TK1becomesa learningmaterial for TK2.

Output TK1

Input TK2



HANDS-ON: Creatingsequencesof Tasks

Theinsertionof a task in a sequencecanbe doneat the moment of creatingit, or in the Tasks
menu,asin this example.



STEP 4 Implementingthe learningprocess: submittingstudentsΩ works

This is a sample of 

student work for the 
LeaerningActivity 
Ȱ2ÅÆÌÅÃÔÉÏÎÓ ÏÎ 
(ÏÕÓÉÎÇȱȟ 4ÁÓË Ȱ#ÒÉÔÉÃÁÌ 
Conceptsȱ ÄÏÎÅ ÄÕÒÉÎÇ 
the PRE-WORKSHOP 
stage.

The student has 
summarized her 
findings on the topic of 
housing 
industrialization to 
which she has arrived 
through readings, and 
working under the 
guidance of her tutors.

The presented work is 
the last step in a 
process of critics and 
reviews held in the 
class.

What is finally 
presented in the virtual 
campus is the output of 
that process.

TheÓÔÕÄÅÎÔÓȭoutputs reflect what hasbeenlearnt in the classroomand in the virtual campus.
The main purposeof submitting the work in the learning environment is to summarizeand
communicateto other studentsandteachersthe resultsof the learning.



Students can turn to 
different styles to 
represent and 
communicate their 
ideas bout a particular 
subject of study. 

In this example, the 
concept map is 
complemented with the 
description. 

Both, map and text,  
contribute to 
communicate the ideas  
in an effective manner.

It is important that both studentsand teachersunderstandthat the learningenvironmentis a
communicationspace. Therefore,works shouldcommunicateproperly ideasand thoughts to
others.

STEP 4 Implementingthe learningprocess: submittingstudentsΩ works


